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Beginning in the early 1900 1 s our public educational 
system was divided into three levels: elementary, junior 
high, and secondary. The junior high at that time was estab-
lished to include grades seven, eight, and nine; thus, result-
ing in a 6-3-3 organizational pattern. Educators believed the 
junior high school was necessary to provide a school for those 
children who needed more specialization and facilities than 
could be offered at the elementary level, but yet were still 
too young for the high schools. This new junior high was to 
serve as a transition school from childhood to adolescence. 
It is quite evident that the United States• society has 
developed and changed since the junior high organizational 
pattern went into effect. Due to the population explosion and 
changes in communication and technology in our very mobile 
society, some critics believe that the three year junior high 
composed of grades seven, eight, and nine is no longer ade-
quately fulfilling its transitional purpose. Many reasons are 
given for doubting this organizational structure. 
Reasons Against the Seven-Eight-Nine Junior High 
One of the greatest weaknesses is the idea that a school 
which is termed a junior high school answers all adolescent 
problems and satisfies their needs.1 According to Will iam 
Alexander and Emmett L. Williams 
Existing arrangements LJunior high.§.7 do not seem 
to satisfy some criteria for a school organization 
and a program consistent with psychological and 
physiological needs of pupils and relevant to 
modern societal demands.2 
2. 
Second, grouping children by grades seven, eight, and nine 
is inappropriate.3 Margaret Mead and Wilfred P. Dacus in the 
article, "Schools for the Middle School Years, 11 emphasize this 
weakness. Margaret Mead argued that instead of using charac-
teristics such as size, strength, or stage of puberty to de-
termine junior high grades, age of youngsters was the deter-
mining factor.4 
Dacus• study of pupils in grades five through ten 
raises interesting questions. On the criterion 
measures of social, emotional, and physical matu-
rity, and opposite-sex choices, the least differ-
ences were found between pupils in grades six and 
seven, and pupils in grades nine and ten. Yet it 
is between these grades that our present 6-3-3 
plan divides children.5 
1J. H. Hull, 11Are Junior High Schools the Answer?," 
Educational Leadership, XXIII (December, 1965), 213. 
2Will i am M. Alexander and Emmett L. Williams, 11Schools 
for the Middle School Years," Educational Leadership, XXIII 
( December , 1965), 217. 
217. 
3Hull, op. cit.', 11Are Junior High Schools the Answer?, 11 213. 
4Alexander, op. cit., "Schools for the Middle School Years, 11 
5Ibid., 218.' 
3. 
Correlating with the idea of inappropriate grouping, 
psychiatrist Sidney Berman believes that changing from elemen-
tary to junior high between grades six and seven is poorly 
planned. He states that 
in the midst of deciding who they Ladolescenty are, 
they shouldn't have to waste any energy finding out 
where they are • • • during the highly volatile 
years of eleven through thirteen or fourteen, young-
sters should have a familiar, secure background in 
which to operate.6 
Another educator, Mauritz Johnson, felt that the present 
set-up of the junior high is to imitate the high school; thus, 
it pushes the adolescent into a young adult role too early.? 
This idea is also stressed by J. Hull who believes that the 
junior high is only adequate for youth older than the unstable 
early adolescent.8 Of course as Havighurst has found, adoles-
cents are reaching puberty earlier and are able to adjust to 
situations earlier than their parents.9 Even so, are the 
educational needs of the earlier developing child being met? 
[Joh[il Lounsbury and [JeariJ Marani concluded from 
"shadow studies" in grade 8 classrooms across the 
country that the learning environment was often 
unstimulating; there was lack of diversity in the 
program of required subjects; and there was little 
provision for individual differences among pupils.10 
A final important reason why critics feel the seven-eight-






placed on higher education in our present-day society. Both 
high schools and colleges favor curriculums from the school 
in which the ninth grade is a part of a four-year high school.· 
Furthermore, colleges prefer transcripts from the four-year 
high schools. ' Reasons for favoring the four-year high school 
in these situations include transcript credits and teacher 
training. Many three-year high schools do not allow full 
credit for courses such as typing and foreign language that 
have been taken as part of a junior high curriculum.1 This 
situation can later cause the student difficulty when he files 
for college admission. The other reason for four-year high 
school favoritism concerns teacher training.1 Recently there 
has been a greater concern by teacher training institutions 
to prepare a person for junior high teaching. Prior to this 
realization the majority of junior high teachers were converted 
elementary teachers or secondary teachers waiting for a posi-
tion in the high school. This could cause a lack of quality 
in teaching the early adolescent age group due to a lack of 
understanding the characteristics of this age group. Moreover, 
low faculty morale may result which could hinder vital long-
range plans_.11 
If the junior high school composed of grades seven through 
nine is abandoned, what grade plan will educators adopt? One 
plan currently being tried in some school systems is termed a 
middle school: 
11Hull, op. cit., "Are Junior High Schools the Answer?," 
214. 
Purpose of the Study 
The purpose of this study is to examine information 
related to the middle school and to present the ideas con-
cerned with this concept of grade organization and instruction. 
Definition 
Due to its many phases, the middle school can not be 
defined in one simple statement. The majority of definitions 
describe the middle school merely through its grade pattern 
consisting of grades five or six through eight with the ninth 
grade at the high school level. Thus, the school systems 
organizational pattern would be a 4-4-4 or 5-J-4. For a study 
conducted by the National Education Association, Research 
Division and American Association of School Administrators the 
grade pattern idea was used in defining the middle school as 
• • • a separate intermediate school combining 
one or more of the elementary grades below grade 
7 with one or more of the grades usually assigned 
to the junior high school.12 
Judith Murphy's definition, in a report prepared for 
Educational Facilities Laboratories, contained the concept of 
a separate intermediate unit covering three years beginning 
with grade five or six. ' However, she enlarged this definition 
by stating that this unit should be in a separate building 
designed to meet the needs of pupils and curriculum.13 
12National Education Association, Research Division and 
American Association of School Administrators, Circular No. 3, 
Middle Schools (Washington: National Education Association, 
May, 1965), 1. 
13Judith Murphy, Middle Schools (New York: Educational 
Facilities Laboratories, 1965), 6. 
Through its physical layout and instructional 
program, the middle school tries to take better 
account than the conventional junior high of the 
needs and abilities of between-age youngsters and 
to use--or at least anticipate--a varie~y of in-
structional innovations and groupings.1~ 
6. 
A lecture presented by Robert G. Andree, Ed. D. and 
professor of Educational Administration at Southern Illinois 
University's Edwardsville campus, to the annual Drive-In Con-
ference for Junior High Principals, Districts 10 and 11, also 
stressed the importance of the building. Giving emphasi s to 
instructional innovations and varying environments, Dr. Andree 
stated that 
Though these techniques could be tried in existing 
schools, I know of no school so named The Middle 
School that isn't brand new and containing features 
(architecturally) that have excited leaders in high 
school construction.15 
Paul J; Zdanowicz defines the middle school without placing 
the emphasis on specific grades. Now the superintendent at 
Lee, Massachusetts, and a former middle school principal, he 
defines the middle school as: 
a broad transitional educational program designed 
for pre- and early adolescents in the age group 
which spans the traditional elementary and sec-
ondary grades--usually grades 5 or 6 through 8. 
The middle school offers a general education in 
a flexible format •· • .16 
14Ibid.' 
15Robert G. Andree, The Middle School, A Report to the 
Ann.ual Drive-In Conference for Junior High Principals, Districts 
10 and 11, Wood-River - Hartford host school, October 20, 1966, 
1-2. 
16 11 The Schools In Between, 11 Education U, S, A. (April 17, 
1967), 201. 
For the purpose of this study the following concepts 
from the preceding definitions will be used: 
1.' The middle school will begin with grade five or six and 
continue through grade eight. 1 
7. 
2. The middle school unit will be separate from the elemen-
tary and secondary facilities. 
3. The middle school will be in a building, new or old, that 
is adequate for instructional programs and innovations, 
such as team teaching and non-gradedness, designed for 
transescence. Transescence is "the period in human 
development which begins in late childhood prior to the 
onset of puberty and extends through the early stages of 
adolescence.1117 
4. The middle school program will be designed as a transi-
tional educational program for transescence. 
Scope 
This study was limited to an examination of the available 
material concerning the middle school and to a visitation of a 
middle school. 
According to the speech presented by Dr.' Robert G. Andree 
which was mentioned in the preceding section, the term middle 
school began to appear in the early 1960 1 s.l8 Upon examina-
tion of the Education Index the first article that mentions 
the term middle school appeared in 1961. This article is: 
Mills, George E. 11 The How and the Why of the Middle Schools," 
The Nation's Schools, LXVIII (December, 1961), 43-53. 
To locate sources other than those listed in the Education 
Index, letters were sent to Educational Facilities Laboratories, 
17Donald H. Eichhorn, The Middle School (New York: The 
Center for Applied Research in Education, Inc., 1966), 107. 
18Andree, op. cit., The Middle School, 1-2. 
8. 
Incorporated (477 Madison Avenue, New York 22, New York 10022) 
and the National Education Association Research Service (1201 
16th Street, NW, Washington, D. c. 20036). Both of these 
organizations responded by sending bibliographies of resources 
on the middle school. These bibliographies listed two articles 
published prior to 1961 containing the term middle school. The 
first of these was printed by Educational Facilities Laboratories, 
Incorporated in 1960. This booklet, Two Middle Schools, Saginaw 
Township, Michigan, by Evans Clinchy is now out of print. The 
second article that appeared prior to 1961 is: 
"Middle School for Tomorrow, Successor to the Junior High 
School," School Management, IV (November, 1960), 101-103, 
105-107. 
These bibliographies also served as a guide to locate 
other materials that were not listed in Eastern Illinois Uni-
versity library catalogs. Four of these references which pro-
vided excellent introductory information concerning the middle 
school are: 
Eichhorn, Donald H. The Middle School. New York: The Center 
for Applied Research in Education. Inc •• 1966. 
Murphy, Judith. Middle Schools. New York: Educational 
Facilities Laboratories, Inc., 1965. 
National Education Association, Research Division and American 
Association of School Administrators. Circular No. 3, 
Middle Schools. Washington: National Education Associ-
ation, 1965. 
National Education Association Research Division. "Middle 
Schools," National Education Association Research Memo 
(September, 1965), 3-4. 
In two of the articles that were read to obtain research 
information, two new publications dealing with the middle 
school are mentioned. The first of these publications written 
by Neal c. Nickerson, Jr. is briefly discussed in an article 
by J. Lloyd Trump. Nickerson•s book, Junior High Schools Are 
on the Way Out is a 1966 publication available through Inter-
state Printers and Publishers, Danville, Illinois.19 The 
second publication was mentioned in the weekly report for 
April 17, 1967, distributed by the National School Public 
Relations Association. This book is Samuel H. Popper's The 
American Middle School and is available through Blaisdell 
Publishing Company, Waltham, Massachusetts.20 
To gain further insight into the ideas surrounding the 
middle school concept, letters were sent to a group of middle 
schools that were listed in the Educational Facilities Labo-
ratories, Incorporated report, Middle Schools, by Judith Murphy. 
Middle school administrators that were sent letters are: 
Mr. Holace Morris, Principal 
Amory Middle School 
Amory, Mississippi 
Mr. Walter Pagels, Principal 
Barrington Middle School 
Barrington, Illinois 
Mr. Neil P. Atkins, Principal 
Fox Lane Middle School 
Bedford, New York 10506 
19J. Lloyd Trump, "Junior High Versus Middle School," 
Bulletin of the National Association of Secondary School 
Principals, LI (February, 1967), 71. 
20Education u. s. A., op. cit., 201. 
Mr. Billy B. Reeves, Principal 
Mcintosh Middle School 
Mcintosh Student Center 
Sarasota County, Florida 
Mr. Clyde H. Glazer, Director 
Instructional Services 
Saginaw Township Community Schools 
Saginaw, Michigan 48603 
Mr. w. J. Blakley, Supervising Principal 
West Jefferson Hills Union Middle School 
West Jefferson Hills School District 
Pleasant Hills, Pennsylvania 
Mr. Robert Gaw, Principal 
Del Mar Community Intermediate School 
Reed Union School District 
Tiburon, California 
Dr. William Goldstein, Principal 
Howard B. Mattlin Junior High School 
Plainview-Old Bethpage School District 
Plainview, Long Island, New York 11803 
Mr. Ian L. Hutcheon, Principal 
Ardis G. Egan School 
Los Altos School District 
Los Altos, California 
Mr.· Gerald Evans, Principal 
Giano School 
Rowland School District 
Rowland Heights, California 
10. 
At the time this paper was prepared, responses had been 
received from: 
Barrington Middle School 
Fox Lane Middle School 
Saginaw Township Community Schools 
West Jefferson Hills Union Middle School 
Del Mar Community Intermediate School 
Howard B. Mattlin Junior High School 
Ardis G. Egan School 
11. 
Mr. Ian L. Hutcheon, principal at the Ardis G. Egan School, 
commented in his letter that he did not believe the Ardis G. 
Egan School qualifies as a middle school even though they are 
publicized as following this pattern. He backed this view by 
stating that they are not currently using any team teaching, 
they have just seventh and eighth grades, and they have only 
one four classroom unit which is being used as a self-contained 
type of classroom as opposed to a flexible organization.21 
Dr. William Goldstein also felt that the Howard B. Mattlin 
Junior High followed the traditional junior high pattern since 
they are housing grade six in a self-contained situation only 
because of a district housing shortage. They plan to return 
grade six to the elementary schools when space is available.22 
In order to emphasize ideas gained from the references 
provided by the varrious middle schools, the Barrington Middle 
School in Barrington, Illinois, was visited. The purposes of 
this visitation were to: 
1. See a "true" middle school in operation. 
2. See a building designed to carry out phases of middle 
school concepts such as team teaching, non-gradedness, 
flexible organization, exploratory curriculum, and special 
learning centers. 
3. Investigate their guidance and administration organization. 
21Letter from Ian L. Hutcheon, Principal, Ardis G. Egan 
School, Los Altos, California, March 27, 1967. 
22Letter from Dr. William Goldstein, Principal, Howard 
B. Mattlin Junior High School, Plainview, Long Island, New 
York, March JO, 1967. 
12. 
Need 
Even though the purpose of this report is not designed 
to show which organizational pattern, a middle school or 
traditional junior high, is better; there is a definite need 
for research in this area. This is evident as there has been 
no comprehensive study in this area of evaluating grade organ-
ization since the study by Leonard v. Koos during the late 
1920's. Koos carried out his study as a part of the United 
States Office of Education's National Survey of Secondary 
Education.23 
Also as the middle school concept continues to gain in 
popularity, educators are going to have to provide answers for 
such questions as: 
72. 
What grades should be included? 
Should the program differ for boys and for girls? 
How should the program be made intellectually 
stimulating? 
How should learning skills be taught and e~phasized? 
What common or general studies ought to be provided? 
What exploratory experiences should be provided? 
What type of an activity program should be provided? 
What would be the best way to promote sound personal 
development?24 
23Trump, op. cit., "Junior High Versus Middle School," 
24va111am M. Alexander, "What Educational Plan for the 
In-Between-Ager?," NEA Journal, LV (March, 1966), 31-32. 
CHAPTER II 
MIDDLE SCHOOL--
PHILOSOPHY, GUIDELINES, ADVANTAGES, DISADVANTAGES 
During the adolescent period the child begins to recognize 
himself as an individual . At this time he becomes aware of his 
abilities and limitations in regard to his physical, social, 
intellectual, and emotional development . He is continually 
evaluating himself in these areas. Physically, early adoles-
cence is indicated by the onset of puberty . For our present 
generation this physical development appears earlier than past 
generations . The social and emotional needs at this time differ 
from those of earlier childhood. During the early adolescent 
period the child begins to seek peer recognition. He evaluates 
his capabilities in regard to those of his friends and adults 
with whom he is associated. Also at this time the youngster 
becomes more concerned with his personal appearance and ath-
letic prowess. Intellectually , as indicated by studies, the 
sixth grader is capable of developing greater depth and under-
standing in different subject areas. Therefore, it is neces-
sary to establish school programs that will benefit the early 
adolescent in his physical, social , emotional, and intellec-
tual development.1 As indicated in Chapter I, many educators 
advocate the middle school for fulfilling this purpose~ 
1constant A. Madon, "The Middle School: Its Philosophy 
and Purpose, 11 The Clearing House, XL (February, 1966), 329. 
14. 
Philosophy and Purpose 
In establishing an over-all school philosophy, the staff 
of the Saginaw Township Comm.unity School District joined with 
the board of education and citizens of the community to estab-
lish major purposes for education in their community. ' The 
three major purposes that were established are: 
1.' • • • develop within the pupils a system of 
values for citizenship in our democratic 
society. 
2. • •• develop the ability to think clearly 
and objectively. 
3. • •• develop mature, self-actuating indi-
viduals who are competent, self-sufficient, 
cooperative and who find satisfaction in 
giving as well as in receiving.2 
To support these three major objectives, 24 general state-
ments of specific purposes were established. Five of these 
purposes are: 
1. To encourage respect for the dignity and 
worth of each person and to treat him 
accordingly. 
2. To help each individual understand himself 
and his unique potentialities for leader-
ship as well as for "fellowship," and to 
help him understand the contribution of each 
role to himself and his society. 
J. To help each individual attain competence 
with the basic skills of reading, writing, 
spelling, speaking and the use of numbers. 
4. To accept and encourage each person's spark 
of constructive creativity. 
2George E. Mills, 11The How and the Why of the Middle 
Schools, 11 The Nation's Schools, LXVIII (December, 1961), 50. 
5. To provide children with experiences in 
d'emocrat ic living and learning, which in-
clude experiences with the exercise of 
authority that originates sometimes outside 
the classroom, sometimes with the teacher, 
and whenever possible with a group.3 
15. 
To accomplish these objectives Saginaw Township had to 
decide what educational arrangements concerning buildings, pro-
grams, instructional materials, and learning experiences were 
adequate. Their decision was to establish the primary school 
containing kindergarten through fourth grade, the middle school 
consisting of grades five thro'l,l.g4 eight, and the four-year high 
school with grades nine through twelve;4 
Upon examination of purposes suggested by educators for 
establishing middle schools, it was evident that these would 
apply to Saginaw's two middle schools. One purpose was that 
the middle school would allow ample opportunity for curriculum 
program development." This would be beneficial at the sixth 
grade level where partial departmentalization could be used 
so that the sixth grader would have the opportunity to be 
helped by specialists in certain teaching areas such as science 
and mathematics. Thus, the students could be introduced to 
subject matter concepts that would help prepare them for in-
struction in areas of biology, chemistry, physics, geometry, 
and algebra in grades 7 to 12.' By utilizing available spe-
cialists, exploratory programs could be established in the areas 
3Ibid. 
4Ibid., 45. · 
16. 
of industrial arts, home economics, art, music and physical 
education. The social needs and peer group associations could 
be met by musical organizations, assemblies, clubs, and intra-
murals.5 
Dr. Robert M. ' Finley, Superintendent at Barrington, Illi-
nois, Middle School, supports this basic philosophy by stating: 
We've never stopped to think enough about 11-, 
12-, and 13-year-olds--what they're really lilrn, 
what they need ••• At their age, they need to 
explore many areas. If a youngster wants to try 
his wings in science, music, art--or build some-
thing--or learn to type--he should have the facil-
ities and the freedom to try without the fear of 
failure_. There's plenty of time ahead for kids 
to specialize, to be discquraged, to have the wind 
taken out of their sails.6 
It is important that a balance be maintained between 
departmentalization and a self-contained classroom which affords 
the early middle schooler security and recognition.? Keep in 
mind that the middle school is not a high school in miniature. 
This balance appears in the Saginaw Middle Schools. The 
fifth and sixth graders are in self-contained classrooms. How-
ever, the physical facilities in the fifth grade situation are 
different from those of the fourth grade. Moreover, the phys-
ical facilities of the sixth grade vary from the fifth grade, 
and in turn the seventh and eighth grade facilities differ 
from the fifth and sixth.· For example, in the primary school 
5Madon, op. cit., 11 The Middle School: Its Philosophy 
and Purpose," 329-330.' 
6 11 schools Reach Out for Excellence: Two Examples, 11 School 
Briefs, XXX (January-February, 1966), 1. 
7Madon, op. cit., 11 The Middle School: Its Philosophy 
and Purpose," 330. 
17. 
a fourth grade self-sufficient classroom unit that is unrelated 
to other fourth grade units is maintained. In the middle school, 
the activities of a fifth grade unit are related to the other 
fifth grades in the schoo1.'8 11 The physical facilities in terms 
of building and equipment as well as program are tailored for a 
particular grade leve1. 11 9 
As the middle school student advances through the fifth 
and sixth grades houses, as they are termed in Saginaw ' s Middle 
Schools, and the seventh and eighth grade block-of-time pro-
grams, they slowly depart more and more from the "home base" 
station from which they started. This also is a result of 
their programs being developed to satisfy their individual 
interests;lO 
Thus, this "school for growing up" really consists 
of three transition schools, each one leading the 
pupil on to a deeper and wider learning environ-
ment.11 
Schematically, Saginaw's Middle School transition is 
shown in Figure 1, page 18 . 
Another purpose of' the middle school is to rei:nforce and 
extend basic skills.· This can be carried out by applying the 
skills in situations that will give students the chance to 
become increasingly self- directing.12 
8Mills, op . 
Schools, 11 47. 





Fig. 1.--Middle School Concepts, 
Saginaw Township Middle Schools 13 18. 
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19. 
A final purpose would relate to specialized skill devel-
opment. In this middle school, an opportune time exists to 
provide accelerated programs to capable eighth grade students. 
These progra.~s could be established in the areas of foreign 
language, algebra, and advanced mathematics.14 
Guidelines 
After establishing the philosophy and purposes for the 
middle school, it is necessary to identify a set of guidelines 
to aid in organizing a model middle school.' This section 
presents a series of guidelines that could be followed; 
A middle school should serve the needs of older children, 
preadolescents, and early adolescents. This guideline is the 
key reason for a middle school . The middle school should pro-
vide a true transition from childhood to adolescence. The 
pupils in this school, approximately ages ten through fourteen, 
would be placed in an environment where they have freedom of 
movement, opportunities for independence, and opportunities 
to work with different groups and with different teacher spe-
cialists. The activities provided for the middle school 
student would be different from the typical elementary class-
room and junior high. Inter-school competition and older 
adolescent social functions would be avoided since they cause 
unnecessary frustration for this age group. Departmentaliza-
tion would be gradually introduced to prepare the student for 
14Madon , op. cit. , 11The Middle School: Its Philosophy 
and Purpose, " 330 . 
20. 
the change into high school. The idea is to turn the depen-
dent child into a self-sufficient adolescent.15 
A middle school should be concerned with individualized 
instruction. Each middle school student would be guided 
through his middle school years by a teacher-counselor who 
would set up his program to allow him to work with different 
teacher-specialists. Deviations from the standard program 
would be permitted as needed to benefit the individual. Also 
his program would be such that he would have time to carry on 
individual projects in specialized centers.· In order to allow 
a student to progress at his mm rate and according to his 
main interests, non-graded programs for middle schools could 
be inaugurated.16 
A middle school should highly regard the intellectual 
phases of the curriculum. In order for intellectual pursuits 
to be respected by students, as the social and athletic areas 
are, it is essential for learning to be exciting and rewarding. 
There should not be a set of uniform achievement standards; 
instead, each child should be allowed to progress and achieve 
at his own level. Of course, a planned sequence of concepts 
and skills is necessary. Also each child should be scheduled 
in a curriculum program; The ultimate hope is that pupils will 
find that learning is its own reward. '17 





A middle school should place program emphasis on skills 
of continued learning. This guideline correlates with the one 
concerned with individual instruction. The student should 
continually be given more responsibility in his learning activ-
ities through independent projects. Thus , it is necessary that 
the student receive adequate instruction in locating and using 
proper resource material and in carrying out research projects 
where he wo~ld have to formulate and test hypotheses.18 
A middle school program should contain exploratory expe-
riences. During this age span, every young person in the 
middle school should be introduced to a wide variety of activ-
ities . Learning experiences in a flexible exploratory curric-
ulum could include subjects as foreign language, industrial 
arts, home economics, art, typing, and music. Also activities 
related to students individual interests such as reading, 
acting, photography, ceramics, and many others should be incor-
porated into the program. Community activities, youth projects, 
and Boy Scout and Girl Scout activities could be coordinated 
with the school ' s program under the supervision of the teacher-
counselor.19 
The middle school ' s health and physical education program 
should be planned for the age group involved. ' Adequate facil-
ities and teachers should be provided to conduct a program 
18Ibid. , 220. 
19rbid. 
22. 
involving physical fitness activities, heterosexual group 
activities, sports activities , and instruction in personal 
hygiene. The program should also provide corrective and reme-
dial activities.20 A strong intramural program is recommended 
for the middle school rather than inter-school competition 
similar to the junior high and high school. 
The middle school program should include an emphasis on 
values . This is an important aspect of the guidelines since 
the age group involved is approaching or going through a period 
of physical and psychological change . The pupils need help in 
establishing their new roles which involve an exploration of 
value areas.' Furthermore , these young people are becoming 
more aware that adults don ' t necessarily follow the ideals they 
set up for the young. In the midst of confusion the children 
need competent adult guidance in formulating personal values 
and understanding social group behavior . 21 
The middle school should utilize the special competencies 
and interests of its teaching staff . All personnel-- teachers, 
guidance personnel, special services personnel , technicians, 
aides , and supervisory staff- -should do their utmost in using 
their special abilities to promote the over- all program of the 
middle school . They must cooperate to continually improve the 
quality of the program for the benefit of the pupils . To aid 
in accomplishing this , ample planning time plus in- service 
2orbid . ' 
21rb1d., 220-221 . 
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training programs should be provided for the staff. Another 
suggestion is that twelve-months employment contracts with 
provisions for study leaves be granted to the staff . ·22 
Advantages 
Since many educators are promoting the middle school 
arrangement as the organization that will truly perform the 
bridging function between childhood and adolescence, they must 
have reasons for favoring this plan. Dr: Pearl Brod in her 
article, 11 The Middle School: 'rrends Toward Its Adoption, 11 
presents a comprehensive list of advantages for the middle 
school organization. ' Since this generalized list sums up the 
viewpoints of other educators, it will be quoted as a basic 
group of advantages. 
1. It gives this unit a status of its own, rather 
than a 11 junior11 classification. 
2. It facilitates the introduction in grades 5 and 
6 of some specialization and team teaching in 
staff patterns. 
J. It also facilitates the reorganization of 
teacher education which is sorely needed to 
provide teachers competent for the middle 
school; since existing patterns of neither 
the elementary nor the secondary teacher 
training programs would suffice, a new pat-
tern must be developed. 
4. Developmentally, children in grades 6-8 are 
probably more alike than children in grades 
7-9. 
5. Since they are undergoing the common expe-
rience of adolescence, 6th-8th graders should 
have special attention, special teachers, and 
special programs, which the middle school 
permits. 
22rbid.·, 221. 
6. It provides an opportunity for gradual change 
from the self-contained classroom to complete 
departmentalization. 
7.· Additional facilities and specialists can be 
made available to all children one year earlier. 
8. · It permits the organization of a program with 
emphasis upon a continuation and enrichment 
of basic education in the fundamentals. 
9 . It facilitates extending guidance services 
into the elementary grades. 
10. It helps to slow down the "growing up" process 
from K-8 because the oldest group is removed 
from each level •1 
11. It puts children from the entire district 
together one year earlier, aiding sociologi-
cally. 
12. Physical unification of grades 9-12 permits 
better coordination of courses for the 
senior high school. 
13. It eliminates the possibility of some students 
and parents not being aware of the importance 
of the ninth grade as part of the senior high 
school record, particularly in terms of college 
admission. 
14. It eliminates the need for special programs 
and facilities for one grade and eliminates 
the problems created by the fact that the 
ninth grade is ~unctionally a part o~ the 
senior high school . ' 
15. It reduces duplication of expensive equipment 
and facilities for the one grade. The funds 
can be spent on facilities beneficial to all 
grades. 
16; It provides both present and future flexi-
bility in building planning, particularly 
when it comes to changing school population.23 
23Pearl Brod, "The Middle School: Trends Toward Its 
Adoption, 11 The Clearing House, XL (February, 1966), 331 . 
24. 
25. 
In a study concerning middle school organization conducted 
by the National Education Association, Research Division and 
the American Association of School Administrators , adminis-
trators were asked to state advantages and disadvantages of 
the middle school arrangement. ' (This study will be discussed 
in more detail in Chapter IV). Some of their comments in ref-
erence to the advantages are presented next . ' Some of these 
correlate with the advantages presented by Dr. Brod.~ 
West Covina, California, administrators stated as advan-
tages: 
1.' More homogeneous grouping 
2. Curriculum geared to ability level, which cuts 
teachers' range of lesson plans and utilizes 
teachers ' time more efficiently , ~llowing more 
time for the individual student .·24 
The Educational Research Service survey also quoted advan-
tages from an article written by Paul Zdanowicz concerning the 
Bridgewater, Massachusetts, Middle School.' From this list, 
some of the advantages that are important when considering 
the middle school are: 
1 . Special facilities such as a home economics 
suite, shop areas, and a fully-equipped gym-
nasium are available for the first time to 
our fifth- and sixth-graders .1 
2. Special programs such as guidance, health , 
speech therapy, and remedial reading and the 
service of a helping teacher are also avail-
able for all children. 
J. A four-year span /3-8 middle schoo17 gives us 
ample opportunity to get to know and under-
stand our youngsters.' 
24National Education Association, Research Division and 
American Association of School Administrators, op; cit., 
Circular No . 3. Middle Schools, 10. 
4. • •• The newness of our organization has 
encouraged creativity in developing new 
techniques in both administration and teaching. 
5. • •• ' Seventh- and eighth-grade subject matter 
teachers are available to work with fifth a~d 
sixth graders. ' Two purposes are served by 
this arrangement. First, the greater depth of 
subject-matter training of the seventh- and 
eighth-grade teachers permits them better to 
challenge the more able fifth- and sixth-grade 
children.1 Second, by utilizing the services 
of seventh- and eighth-grade teachers , we have 
been able to reduce the size of fifth- and 
sixth-grade classes for some subjects. 
6. Teacher morale is excellent because teachers 
are not standing pat and because innovations 
are put into operation gradually--and only 
after careful planning and inservice meetings 
and with the support of the staff .25 
Another advantage of the middle school which Saginaw 
To~mship believes to be important concerns the size of the 
26. 
primary school and the gradual movement into a larger school. 
The primary schools are neighborhood schools of approximately 
500 pupils. As the child leaves the neighborhood school, he 
enters a larger school, the middle school, which is composed 
of students coming together from different neighborhood schools. 
Thus , moving into a larger environment and associating with more 
and different children is part of the transition process.26 
The next advantage also relates to school size. In smaller 
districts, many three-year high schools are not large enough to 
offer the variety of courses required by a good high school. 
25Ibid., 10-11. 
26Mills, op. ' cit., "The How and the Why of the Middle 
Schools," 45 and 47. 
27. 
Moving the ninth grade into the high school would help to remedy 
this situation. Also due to having to provide duplicate facil-
ities for courses such as ninth grade biology that are offered 
in both the junior high and the high school, available finances 
would have to be divided. Thus, a more fully equipped biology 
lab can be established in the high schools of smaller districts 
containing grades nine through twelve. This does not mean there 
would be no expenditures for science laboratory facilities in a 
middle school. There would still be lab facilities required, 
but of a more simple nature.27 
The reduction of discipline problems is another advantage 
of the middle school. With ninth grade students housed at the 
high school, discipline problems among eighth graders tend to 
be fewer and less severe. The eighth graders are not associ-
ating with an older group that they would normally try to 
imitate; thus, they adhere better to school policies regarding 
items such as school dress and wearing of cosmetics for girls.28 
The final advantage concerns the idea that the middle 
school may be helpful in solving problems relating to social, 
economic, or administrative functions of school operation. This 
is especially the case in larger cities where problems of de 
facto segregation, decrepit slum schools, Negro boycotts, intran-
sigeant white parent groups, and deficient budgets exist. 
Considering de facto segregation, issues between integ: ationists 
27 11 Why One District is Building a Middle School, 11 School 
Management, VII (May, 1963), 86. 
28Madon, op. cit., 11The Middle School: Its Philosophy 
and Purpose," 330. 
28. 
and segregationists are becoming more prevalent. Since this 
problem appears to be the greatest in six-year elementary 
schools, some urban school administrators believe that a re-
organization to a 4-4-4 arrangement would help. Through this 
type of reorganization neighborhood elementary schools could 
be maintained through the fourth grade. Then the children 
would move into a middle school that serves a larger, rr.ore 
racially balanced area. Finally, after the eighth grade the 
students would move into the high school which is usually the 
best integrated school in any system.29 
In general the children in the middle school are more 
alike and compatible than those in a typical junior high. 
Because the group is more homogeneous, discipline problems 
are reduced.· Within the middle school one can find the avail-
ability of specialized programs, facilities, and teachers. 
The flexibility which characterizes this program adds to its 
ability to educate and prepare the pupils for the more adult 
features of the high school. The change can be completed grad-
ually and with few frustrations. The middle school, moreover, 
may help the community in solving social and economic problems. 
Certainly there are strong and welcoming features to a middle 
school. 
29Murphy, op. cit., Middle Schools, 6-7. 
29. 
Disadvantages 
Attention will now be turned to the weak points of the 
middle school. With the many variables found in society, edu-
cation, and children, no one school program can be the answer 
to all educational problems. Since the middle school is rel-
atively new, long-range follow-up studies have not been made. 
Consequently its program is still being re-examined and im-
proved. Most of the problems arising in middle schools are 
problems not of theory and philosophy , but rather practicality. 
Briefly the disadvantages lie in areas of teacher preparation, 
scheduling pupil programs, and reporting pupil progress. In 
a survey conducted by Educational Research Service, disadvantages 
of the middle school were mentioned by districts operating under 
a middle school plan. 
Administrators in West Covina, California, school district 
stated that even though there are disadvantages, they do not 
offset the advantages.· Some of the disadvantages to middle 




The time involved in planning and developing 
a master schedule. 
Complexity of individual scheduling on the 
master schedule. 
Proneness of the low-range group to be disci-
pline problems.JO 
JONational Education Association, Research Division and 
American Association of School Administrators, op. cit., 
Circular No. 3, Middle Schools, 10. 
30. 
The middle school administrators from Independence, Ohio, 
stated that "educationally we can't see any disadvantage except 
that it costs a little more money if each school is staffed 
with all the special teachers needed. 11 31 
The viewpoints stated by Paul Zdanowicz in regard to the 
Bridgewater, Massachusetts, Middle School were discussed as 
limitations instead of direct disadvantages. Mr. Zdanowicz•s 
limitations as quoted by the survey from one of his writings 
are: 
1. Since we have committed ourselves at least 
tentatively to ungrading content, more time 
is now required by teachers to devise new 
techniques and to evaluate and select new 
materials to help our plan achieve maximum 
effectiveness. 
2. The administrative difficulty of scheduling 
is complicated further, in this case, by our 
attempting to develop a smoothly-operating 
enterprise around not only a transportation 
service and a lunch service but also around 
educational television programming over which 
we have little control. 
3. Reporting pupil progress, typically a thorny 
problem, has become more complex by our having 
made adjustments in the direction ·of teaching 
each child at his level • • •• 
4. The exuberance of our teachers for new pro-
grams such as the School Mathematics Study 
Group and the A-LM French program may pos-
sibly be placing unduly heavy demands on 
our early adolescents . 
5. Fifth graders may be too unsophisticated and 
immature in some respects to receive instruc-
tion in the same school as eighth graders . 
Our experience during the first year of our 
middle school has. however, not proved this to 
be so . The author's LPaul Zdanowicf.7 personal 
opinion is that our pupils comprise a more 
homogeneous group than is found in the more 
standard seventh, eighth, and ninth grade 
junior high schools. Also , our modern mode 
of living with its improved medical and nutri-
tional regime, increased family travel , and 
improved television programming has done much 
to mature and sophisticate our current fifth-
grade children. 
6. In a dynamic school, extended time and effort 
are required to help keep teachers informed on 
how new ideas in education affect existing 
procedures and programs . 
?. Although our school plant is excellent, it was 
not specifically designed for a modern educa-
tional program . Our cafeteria and auditorium 
are the only areas large enough for large- group 
instruction , and we have to improvise to find 






CURRICULUM PLAN AND INSTRUCTIONAL ORGANIZATION 
In order to meet the needs of pupils, the middle school 
must have a good curriculum and well planned instructional 
organization. The curriculum should provide for growth in 
subject-matter knowledge, independent research skills, and 
personal and social development. The middle school could not 
expect to imitate the high school instructional organization 
and still fulfill its guidelines. This chapter reveals how 
curriculum and instruction are handled in the middle school. 
Information was obtained from the article, "Schools for the 
Middle School Years," by William M. Alexander and Emmett L. 
Williams. 
Curriculum Plan 
According to Alexander and Williams, the curriculum plan 
of the middle school would revolve around three programs or 
phases: Learning Skills, General Studies, and Personal Devel-
opment.1 
The Learning Skills phase would be a continuation of the 
communicational and computational skills that were started at 
the elementary level. These skills would be expanded in this 
1Alexander, op. cit., "Schools for the Middle School Years, 11 
221. 
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phase by an emphasis on library skills for individual study. 
Through this emphasis the student would understand how to use 
and interpret the library sources available for independent 
study in the general studies areas. This phase also would 
establish programs in special laboratory centers to aid reme-
dial students.2 
The second phase, the General Studies phase, would include 
content and concepts from the subject areas of literature, 
social studies, mathematics, science, and fine arts. In this 
phase the ideas concerned with the student's cultural heritage, 
civic responsibilities, and understanding of economic concepts 
would be presented.3 
The final phase, the Personal Development phase, would 
be that area of the curriculum which rounds out the middle 
school pupil's program by providing him with new experiences 
and a.n opportunity to satisfy individual interests. Personal 
Development would provide for the exploratory curriculum com-
posed of subjects such as typing, foreign language, art, home 
economics, and industrial arts. Moreover, it would incorporate 
interest activities and community activities into the school 
program. This phase is designed to fulfill personal and reme-
dial needs of the students.4 
2Ibid. 
3rbid. 
4 Ibid., 221-222. 
J4. 
Organization 
The organization for instruction should be planned in 
the middle school so that a student could continually progress 
through an adequately planned curriculum designed to meet basic 
needs and individual interests. Since students in this age 
group have different interests and capabilities and could not 
progress at the same rate, programs such as non-graded plans 
should be implemented to meet individual needs. It would even 
be possible through such arrangements for students to enter 
the high school a year earlier, or on the other hand, for stu-
dents to remain in the middle school an additional year. How-
ever, planning for instruction in the middle school would be 
based on the fact that the individual is the basic instruc-
tional unit. Therefore, the individual could then be sched-
uled in various other units, namely, the homeroom unit, the 
wing unit, the vertical unit, and special learning centers.5 
In the middle school each pupil would be scheduled into 
a homeroom unit composed of approximately 25 youngsters. These 
pupils would be in the same year of school but would be heter-
ogeneously grouped according to some established criteria. In 
the homeroom unit a teacher-counselor would work with the stu-
dent and his teachers to plan his individual program. The 
homeroom teacher-counselor would also be capable of instructing 




Four homeroom units would be combined to form a wing unit. 
Composing the wing unit would be approximately 100 students who 
are in the same year in school but are still heterogeneously 
grouped. The teachers in the wing unit would function as 
comprehensive teams to plan the curriculum and instruct in the 
General Studies subjects of language arts, social studies, 
science, and mathematics. In this unit, instruction could be 
planned for a large group involving all 100 students or for 
smaller groups or individuals. The teaching team would be 
allowed great flexibility for instruction.? 
The vertical unit would be composed of approximately 400 
students-who come from all grades in the middle school. By 
being involved with a larger group the student has the oppor-
tunity for leadership, and it also affords the younger stu-
dents the opportunity to learn from the older and more mature 
students.8 
Special learning centers such as libraries, reading and 
foreign language laboratories , arts and hobby centers, typing 
rooms, music rooms, and physical education facilities would be 
provided by the middle schools . The students would be sched-
uled in these centers to allow time for working in the Personal 
Development and Learning Skills phases of the curriculum. Dif-
ferent amounts of scheduled time, long-term or short-term, in 
these centers would give the student the opportunity to work 
7Ibid. 
8 Ibid. , 222-223. 
36. 
with projects of individual interest and would also give a 
teacher-specialist the opportunity to aid students with their 
remedial problems. These centers would be operated on flex-
ible schedules which would even allow the students working 
time during the evening and on Saturdays.9 
Schematically this organization for instruction is shown 








All Grade Levels 




NUMBER AND LOCATIONS 
Different studies have indicated that there is a gradual 
trend by school systems to adopt a middle school plan and to 
abandon their conventional junior high arrangements; thus, an 
increase in the number of middle schools and a decrease in 
the number of junior highs. Of 227 junior highs sampled in a 
1954 survey, 24 were no longer junior highs in 1964. This is 
one indication of the rising middle school trend . Other evi-
dence that indicates this rising trend is the number of larger 
school systems that are adopting the middle school plan. By 
1972 the New York school system hopes to have its 138 junior 
highs converted to middle schools. Other large systems also 
planning changes are Boston, New Haven, Pittsburgh, and Newark, 
New Jersey.1 
The Educational Research Service of the National Education 
Association and the American Association of School Administra-
tors questioned 443 school systems having enrollments over 
12,000 concerning middle school concepts. Of these 443 systems , 
twenty-three answered that they followed the middle school con-




Schools on the March ," Bulletin 
Secondar School Princi als, 
39. 
extent. From other reference sources 18 smaller systems were 
also identified as following these patterns. These 41 systems 
were questioned in February, 1965, to obtain information con-
cerning their individual programs. Of these 41 systems, five 
did not respond, thirteen after being further questioned indi-
cated that they were not following middle school programs as 
defined in the questionnaire, two were eliminated because 
their grade organization did not contain at least one grade 
usually associated with a junior high, and one was eliminated 
because its middle school program was temporary until over-
crowded conditions were alleviated; thus, the responses from 
20 systems were used to gather middle school data.2 
According to enrollment, the size of these 20 systems 
following the middle school plan are: 
Less than 3,000 • • • • • 4 systems 
3,000 to 5,999 • • • • • 2 systems 
6,000 to 11,999 • • • . • 1 system 
12,000 to 18,499 • • • • 9 systems 
18,500 to 24,999 • • • • 2 systems 
25,000 to 49,999 • • • • 1 system 
50,000 to 99,999 • • • • 1 system 3 
According to location, 11 f ive of the systems • • • are in 
Texas, six in the Middle West, three in the New England-New 
York State area, four in Southern states, and two in California. 114 
Table 1, page 40, was taken from material presented in 
table form in the Educational Research Service Circular. The 
2National Education Association, Research Division and 
American Association of School Administrators, op. cit., 




MIDDLE SCHOOL PLANS IN 20 SCHOOL SYSTEMS5 
School System 
MARSHALL COUNTY, ALA. 
(P.O., Guntersville) 
PALOS VERDES PENINSULA SCHOOL 
DISTRICT, CALIF. (P.O., 
Rolling Hills) 
WEST COVINA, CALIF. 
BETHANY, REDDING , AND EASTON 
SUPERVISORY UNION, CONN. (P.O., 
Bridgeport) 
SARASOTA COUNTY, FLA. 
(P.O., Sarasota) 
BRiffiEWATER, MASS. (K-8) 
BAY CITY, MICH. 
PORT HURON , MICH . 
SAGINAW TOWNSHIP COMMUNITY 
SCHOOLS, MICH . (P.O., Saginaw) 
SCARSDALE, N. Y. 
BUNCOMBE COUNTY, N. C. 
(P.O., Asheville) 
INDEPENDENCE LOCAL SCHOOL DISTRICT, 
OHIO (P.O., Independence) 
MARGARETTA LOCAL SCHOOL DISTRICT, 
OHIO (P.O., Castalia) 
SWANTON LOCAL SCHOOL DISTRICT, 
OHIO (P.O., Swanton) 
DARLINGTON AREA SCHOOLS, S. C. 
(P.O., Darlington) 
BE.PtUMONT, TEXAS 
EINEWOOD SCHOOL DISTRICT, TEXAS 
(P.O., San Antonio) 
EL PASO, TEXAS 
PASADENA, TEXAS 
SPRING BRANCH SCHOOL DISTRICT, 




































































































































































table lists the locations of the 20 systems mentioned by area 
in the preceding paragraph and states pertinent information 
regarding each system. By studying the chart, it should be 
noted that the El Paso, Texas, school system with an enrollment 
of 56,650 contains twelve middle schools. Also by comparing 
the predominant grade pattern in each system with the grades 
in the middle schools, it can be seen that in all of the sys-
tems except four--Sarasota County, Florida; Darlington Area 
Schools, South Carolina; Beaumont, Texas; Edgewood School Dis-
trict, Texas--the middle school pattern has replaced the con-
ventional junior high as the predominant organizational pattern. 
This fact further emphasizes the growing trend of acceptance of 
a middle school arrangement by school systems. 
A study was conducted during the 1965-1966 school year 
by William A. Cuff, Associate Professor of Education at Montclair, 
New Jersey, State College, to emphasize the status and trend of 
the middle school movement. A definition similar to the one 
used by the Educational Research Service was used in this study. 
Since necessary information was not available from the United 
States Office of Education, Cuff asked each state depart~ent of 
education to report on the middle schools in its state. Replies 
were received from 36 states; and by using other reference 
sources, information was obtained concerning middle schools in 
44 states. Cuff does not feel that missing information should 
invalidate the findings seriously.6 
6cuff, op. cit.', "Middle Schools on the March," 82. 
Findings from the study indicate that: 
Last school year 446 public school districts 
in 29 states were reported to be operating 499 mid-
dle schools. Ninety-seven percent of them were 
located in 16 states of the Maine-Maryland strip, 
the Great Lakes border, the Pacific Northwest, and 
the western Gulf coast. Ohio, Maine, New Jersey, 
and Illinois, with just over 50 middle schools 
apiece, and Texas, with over 100, comprise about 
two-thirds of the total ;7 
42. 
A breakdown of the middle schools of the United States 
by states according to the study conducted by William A. Cuff 
is indicated in Table 2, page 43. 
Generally speaking, where are the middle schools mainly 
• • • The majority of the middle schools are con-located? II 
centrated in about 18 states, located at the four axial points 
of the country: east, west, north, and south. 11 8 
Concentration in the southern center is Texas, one of the 
leaders in implementing middle school plans, and Louisiana. 
Ohio has the largest middle school concentration in the northern 
area which includes Ohio, Illinois, Michigan, and Wisconsin. 
Even with this heavy Ohio concentration, well-known middle 
schools include Illinois' Highland Park and Glencoe Middle 
Schools and Michigan 's Saginaw Township Middle Schools. Kash-
ington, followed by Oregon, lead the middle schools in opera-
tion in the west . Due to administrative and organizational 
patter'1 changes in California, caused by state-wide school 
7rbid., 83. 
8Brod, op. cit., 11The Middle School: Trends Toward Its 
Adoption," 332. 
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district changes, the trend in California is difficult to 
evaluate. However, due to middle schools operating in the 
state and to interest being shown throughout the state, Cali-
fornia must also be included as a western area leader. The 
area showing the greatest interest in the middle school pro-
gram is the east. In this area, Massachusetts and Connecticut 
appear to be the leaders. However, New York seems to be taking 
the lead in developing new middle schools since it hopes to 
have its junior highs converted to middle schools by 1972.10 
10Brod, op. cit., "The Middle School: Trends Toward Its 
Adopt ion, " 332-33.3. 
CHAPTER V 
BARRINGTON MIDDLE SCHOOL 
After investigating the ideas and concepts concerned with 
the middle school, the writer believed that these concepts 
would be better understood if a school classified as a middle 
school which adheres to the total middle school philosophy was 
observed; thus, a visitation to Barrington Middle School was 
planned. On May 11, 1967, the writer was accompanied on a 
visitation to Barrington Middle School by Robert L. Cavitt, 
principal at Central Junior High, Mattoon, Illinois, and Fred 
Hash, principal at Jefferson Junior High , Mattoon, Illinois. 
Barrington Middle School is located in Barrington, Illinois, 
which is an exurb, northwest of Chicago. 
The Barrington Middle School building is designed to 
house an exploratory curriculum in a flexible educational pro-
gram. The program is designed to meet the natural demands of 
boys and girls ranging from ages eleven through fourteen. The 
program recognizes the fact that early adolescents are in a 
state of change and possess extreme differences in all areas 
such as social, physical, emotional, and educational develop-
ment. This age group youngster needs a program that will 
46. 
adequately provide a transition from the self-contained class-
room of the elementary school to the completely departmentalized 
high school.1 
Combining grades 6, 7, and 8 gives imaginative 
administrators and teachers a chance to offer 
preadolescents a taste of true exploration , 
through choice and requirement, removed from 
the dominating ninth-graders and the omni-
present college and career pressures of high 
school.2 
Upon arrival at the Barrington Middle School a general 
overview of the school was presented by the school's hostess 
whose job it is to conduct tours through the school. The 
school houses students of grades six, seven, and eight who are 
referred to as first, second, and third year students. The 
building has been designed keeping three factors in mind: time, 
space, talent. 
Time is important to allow for individual student needs, 
interests, and abilities. Also to allow more time for subject 
areas that will benefit the student at a later time , the mod-
ular system of scheduling has been adopted. For second and 
third year students the week is divided into 70 modules , 14 
each day with individual periods varying from one to three 
modules. The length of one module is JO minutes. A sample 
module schedule for an eighth grader is shown on page 47. 
Illinois 
2Ibid. 
ton Middle School Barrin ton 
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TYPICAL MODULAR SCHEDULE3 
Eighth Grade 
Module Monday Tuesday Wednesday Thursday Friday 
1 English English English English p • E. 
2 English English English English p • E. 
J p • E . History p • E. I I I I For. Lang. 
Lt- History History P. E. I I I I History 
5 For. Lang. For. Lang. For. Lang. I I I I History 
6 I I I I For. Lang. For. Lang. History History 
7 L u N c H 
8 L u N c H 
9 Home Ee. Home Ee. Home Ee. Math I I I I 
10 Home Ee. Math Home Ee. Math I I I I 
11 Home Ee. I I I I Home Ee. Science Science 
12 I I I I Science I I I I Science Science 
13 Math Science Math p • E. I I I I 
14 Math Science Math P. E. I I I I 
Looking at the schedule it is easy to see that each day does 
not follow the same pattern. Sixth grade teachers use indi-
vidual plans but fit their separate team-teaching plans into 
the modular schedule. Therefore, additional facilities or 
special area teachers can be incorporated into the program 
to meet the educational needs of students. 
In planning for space, flexibility and individual dif-
ferences were important factors. To allow for flexibility 
in instruction the building was designed to meet the needs 
for small group instruction, large group instruction, and 
independent study. This was provided by using construction 
that incorporated demountable walls and movable partitions. 
This system of construction will be discussed later. The 
3Barrington Middle School: A Report 1966/Barrington, 
Illinois, 11. 
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building flexibility was also important to allow for the 
exploratory curriculum and team teaching which is used through-
out the Barrington Middle School. 
The third important factor in planning the building was 
utilization of talent. The building is designed to obtain the 
greatest use and value of the professional staff. Since team 
teaching is used exclusively, each teacher has to adhere to 
the concept of team teaching and be placed on a team where he 
can use his special talents for the betterment of the over-all 
quality of instruction. 
Curriculum 
Individual differences according to a student's needs 
and abilities are considered when establishing his schedule. 
It should be emphasized again that the modular schedule is 
used, and the student does not follow the same schedule each 
day. The following paragraphs show the courses that are re-
quired by the student to take and those that he may elect. 
Language arts, mathematics, science, social studies, and 
physical education are required by all seventh and e ighth 
graders. The modular pattern that was used in each area for 



















The hostess commented on some of the different phases in 
these subject areas. In the language arts area, developmental 
reading is offered in the second year. In the social studies 
and science areas, the teams try to use all types of instruc-
tion--large group, small group, and individual study. The 
science area has the advantage of having the Nova Planetarium 
available for use in its program. Also the program incorporates 
independent projects such as disecting and studying the frog. 
The goal of both of these departments is to operate on a non-
graded basis. Non-gradedness has also been instituted by the 
mathematics department. The students are placed by the math 
teaching team according to their test scores, ability, and 
recommendations . The student works at his own rate while being 
offered individual assistance by the members of the math 
teaching team . At certain points the student is quizzed on 
his progress and according to his progress is moved forward 
or held back . 
The exploratory area of study is composed of art, home 
economics, industrial arts, typing, general music, instru-
mental music, and foreign language. Art is required of 
seventh graders for one semester for seven modules a week. 
It serves as an elective area during the eighth grade. Home 
economics for the girls and industrial arts for the boys are 
required for one semester each year during grades seven and 
eight with seven modules per week devoted to these areas. 
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Typing is required for four modules a week for one semester 
during either the seventh or eighth grade. Three modules a 
week of general music are required during grade seven. General 
mus:i.c is an elective during the eighth grade. Instrumental 
music is an elective area open to sixth, seventh, and eighth 
grade students. Offerings in instrumental music include band 
and orchestra. A foreign language is required of seventh 
graders for five modules per week, one module per day. 
Learning a foreign language by this age group is done more 
effectively in short frequent sessions. The student selects 
from French, German, Spanish, or Russian. Continuing in a 
foreign language is elective during eighth grade. 
During the 1966-1967 year, the 13th or 14th module of 
the day served as a co-curricular activity period where the 
student could select from any of 47 activities in which to 
participate. Some of the activities to round out the middle 










Slide rule class 
Music appreciation 
This period also allows many students to spend extra time in 
the learning center or laboratories working on individual study 
projects. 
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Innovations at Barrington Middle School 
It must be kept in mind that the prime factor to having 
a successful middle school program is recognizing and meeting 
the individual differences of the early adolescent. In order 
to handle these varying situations different innovations must 
be tried. Some of the innovations that are being used at 
Barrington Middle School will be briefly described. These 
are the non-graded school. team teaching. and independent study. 
Another concept. modular scheduling. has already been discussed. 
Non-gradedness is a concept that is being started gradually 
at the Barrington Middle School. Briefly. a non-graded pro-
gram allows a student to work at his own level rather than to 
work at a level corresponding to his chronological age. The 
first year of occupancy. 1965. in the new building was one of 
planning. This year. 1966-1967. the mathematics department 
instituted a non-graded program. This was mentioned previously 
when the curriculum was being discussed. It is hoped that the 
school will be completely non-graded within five years. 
Team teaching is probably the key method being used to 
meet the early adolescents individual needs. Individuals are 
guided through their middle school learning experiences by 
comprehensive teams. Approximately JOO sixth grade students 
are instructed by three teams who each work with approximately 
100 students. At the sixth grade level each comprehensive team 
is composed of teachers of language arts. social studies. 
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mathematics, and science. Even though each teacher is qual-
ified to instruct in all of these areas, he can benefit the 
team and the over-all quality of instruction by teaching and 
offering team guidance in his specialized curriculum area. 
Each of these three teams have one hour free each day to meet 
and plan as a team. Also at this time individual students and 
student groupings can be discussed. During this hour the stu-
dents are busy in other activities such as art, music, or phys-
ical education where they are being instructed by a specialist 
in that field. Also this time can be devoted to independent 
research projects in the learning center. 
The teams for the seventh and eighth grade students are 
composed of specialists in one curriculum area. The areas 
which have teams are language arts, social studies, mathematics, 
science, music, and physical education. For example, the lan-
guage arts team might be composed of six teachers, each spec-
ializing in one area, such as poetry, drama, speech, grammar, 
literature, reading. On each of the teams there are no full 
time leaders; the team leader is selected according to the 
current unit. The other members of this team teach under the 
guidance of that leader during the unit. 
To further promote the idea of working with individual 
students, each teacher's schedule allows time to supervise 
individual students working on independent projects. "Activity 
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is built into any program that uses a problem-solving approach 
rather than a 'telling' approach to instruction and learning. 11 4 
The building has been designed with specialized areas for 
carrying out these learning activities. The areas that have 
been provided for students are a learning center, reading cen-
ter and foreign language labs, the planetarium, the gymnasium, 
and the Activity Center. These areas will be discussed in the 
following section. 
Barrington Middle School Building 
Much time was spent in planning the Barrington Middle 
School building in order to house the facilities that were 
required to carry out the planned flexible program. The build-
ing had to provide space to keep the sixth grade free from 
complete departmentalization and still provide adequate space 
for a departmentalized seventh and eighth grade. Space was 
also needed for learning facilities that could be used in a 
well-rounded exploratory program. The answer was to build 
special areas within the building. 
In order to accomplish this, the building was designed 
to consist of four wings leading out from a central core. The 
central core houses a large learning center, a multipurpose 
activity and dining center, and administrative offices. The 
four wings are: 
4Mid-Way Report, op. cit., 4. 
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1. The sixth grade wing, 
2. The English , social studies, foreign language wing, 
3. The math, science, planetarium, arts· and crafts wing, 
4. The physical education wing . 
A general diagram of the school showing these areas is shown 
in Figure 3 on this page. 
O<ITLJOO/t 4 
Pt.A Y6!lOVND 
Fig. J.--General floor plan showing location 
of central core and four wings of Barrington Middle 
School.5 
Looking at Figure 4 , page 55, which shows a more detailed 
floor plan of the building, it is easy to see that the large 
Learning Center has been located so that students must pass 
through it when leaving any classroom wing to enter another 
wing. The walking area may be marked off by low book shelves; 
thus, the learning center is always open so that the area is 
noticed and the directional walking route can be modified to 
make the students aware of the facilities in the Learning Center. 
5Murphy, op. cit., Middle Schools, 25 . 
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Besides housing a library of approximately 7,000 volumes, the 
Learning Center also provides a "listening center, television-
conference, and other visual equipment areas, a project center, 
meditation area, and individual study carrels. 11 7 The medita-
tion center is often referred to as the "Think Tank" by Barring-
ton' s "Tween-agers." Figure 5, page 57, shows a diagram of the 
library-learning center. Also Figure 6, page 58, pictures the 
learning center in relation to other areas in the central wing. 
Observing the floor plan on page 55, the Activity Center 
is located at the opposite end of the central core. The Activ-
ity Center provides space for dining facilities and activities 
such as group seminars, assemblies, studying, and special pro-
jects. The stage located in the Activity Center provides the 
facilities for theatre and drama act~vities. At this point, 
it should be noted that the lunchroom facilities at Barrington 
are controlled by a private vending machine company that pro-
vides and supplies the machines daily. Also they are available 
to make change for the students and take care of the clean up 
after the dinner hour. The providing of lunches is entirely 
a private company process, and the school is not involved. 
It was important that flexible classroom space be avail-
able to provide necessary and adequate space to carry on the 
planned team teaching approach to learning. To provide this 
space plus the area required for the special activity centers, 
7Mid-Way Report, op. cit., 4 . 
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811The Nation ' s Scho9l of the Month , 11 Nation ' s Schools, 
LXXVI (November, 19650, b6 . 
• 
Interior expression of the SCSD components is uniquely realized in 
the Barrington Middle School. As change dictates, this vast area can 
be redefined by rearranging the components. 
Fig. 6.--Central Core: Activity Center, 
Administrative Offices, Learning Center9 
9 11 How Three Districts Used SCSD, 11 School Management, 




the building was constructed using the School Construction 
Systems Development (SCSD) project. The components of SCSD 
• • • include the structural and roofing system, 
an air-conditioning system (the entire unit is 
housed on the roof and makes a boiler room un-
necessary), a ceiling-lighting system, and three 
kinds of interior partitions: demountable~ 
accordion-operable, and folding operable.lu 
The phase of SCSD construction that allows for space 
flex bility in the teaching program is the three kinds of inte-
rior partitions. As shown in the school's floor plan on page 
55 and Figure 7 on page 60, the arrangement of the partitions 
show how space is provided for a comprehensive team teaching 
program where the team can have space for working with small 
or large groups or individuals. By simply moving a folding 
partition the space for the desired size group is available. 
Notice in Figure 7 that the walking space is outside of the 
classrooms around the outer wall; thus, conventional closed 
classrooms with corridors running between them are not used 
at the present time. The traffic lanes are designated by a 
carpet of different colors and luminous panels on the ceiling. 
Due to the openness involved in the room arrangement carpeting 
is used throughout the building with the exception of the 
crafts area and the Activity Center. This cuts down on noise 
since students are not all dismissed from classes at the same 
time. 
10Murphy , op. cit. , Middle Schools, 27 • 
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Each classroom wing is essentially about 12,000 square feet of unob-
structed space. Present plans call for disposing demountable walls to shape 
classrooms as in the diagram above. This shows a four-classroom unit 
which is designed to provide optimum seeing and hearing from all quarters. 
Fig. ?.--Section of classroom wing which 
shows construction arrangement that allows for 




The flexibility of room planning is one idea especially 
liked by the administrators, teachers, and citizens of Barring-
ton. If for some reason a team is not pleased with its room 
set-up or the administration or a new administration would like 
to return to the conventional closed classroom arrangement, 
this can easily be accomplished by rearranging the demountable 
partitions. Figure 8, page 62, shows the available flexibility 
for making this change. This diagram also shows the advantages 
of SCSD partition arrangements for changing rooms to large 
group instruction compared to the standard classroom arrange-
ments for team teaching. 
Another construction feature used was setting the windows 
in at right angles to the outer walls to reduce distraction and 
glare. The window arrangement is shown in Figure 7, page 60. 
By setting the windows in at right angles 
• • • the recesses thus created afford, on the 
inside, space for individual study and for coat-
racks, ~ee Figure J7 and, on the outside, when 
it rains, a waterfall from the roof into beds of 
gravel (a rather Japanese experiment that elim-
inated the expense of down spouts and is expected 
to ad~ exterior interest).12 
Administration and Guidance Services 
Barrington Middle School is administered by three admin-
istrators. The principal has the over-all responsibility for 
the building and the Director of Instruction and Director of 
12rbid., 27. 
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The three rectangles, above, diagram the flexibility of a typical Barrington 
wing. At left is the basic area, with no fixed interior partitions. The 
diagram, at right, shows partitions arranged for 12 classrooms. Solid Jines 
. represent demountable walls, dotted Jines, folding partitions that con 
; produce double classrooms within minutes. Squares in this diagram repre-
: ' sent teachers' planning centers, essential to the team teaching which will 
prevail in the middle school. The central diagram shows a Barrington wing 
rearranged to accammodote a conventional program of instruction: 12 
standard classrooms opening off a double-loaded corridor. Below, the 
sketch shows, in contrast to the Barrington plan, the relative inadaptability 
of standard classroom arrangements to team teaching. With the two rooms 
thrown into one, seats and desks must be rearranged, since teachin1 sta-
tions will inevitably occupy the for ends of the rooms. Also, distances 
prohibit good viewing and hearing for many students. No planning spQce 
is provided. 
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Guidance assume responsibilities for duties connected with 
their title. Similar to the teaching teams, the administra-
tive team works together in planning the school program.14 
The Director of Guidance works closely with a guidance 
oriented instructional staff in establishing individual stu-
dent programs. This allows the student to be enrolled in 
activities of interest, as well as those required. Groups 
have been set up to allow for individual placement of slow-
learners to accelerated students.15 
The cardinal rule for all guidance and pupil 
evaluation practices is to place the pupil in a 
program most appropriate to the development of his 
abilities and according to his needs and interests.16 




SUMMARY AND OPINION 
Summary 
For the purpose of this paper, the middle school referred 
to an administrative concept in grade arrangement which ap-
plied teaching innovations in a flexible curriculum to meet 
the needs of early adolescents. As stated in the first chap-
ter of this report , the concepts that were used in reference 
to the middle school are: 
1. The middle school will begin with grade five or six and 
continue through grade eight. 
2. The middle school unit will be separate from the elemen-
tary and secondary facilities. 
3. The middle school will be in a building, new or old, that 
is adequate for instructional programs and innovations, 
such as team teaching and non-gradedness, designed for 
transescence. 
4. The middle school program will be designed as a transi-
tional educational program for transescence. 
Even though these ideas were used throughout the paper, 
other ideas concerning the middle school can not be neglected. 
First, the middle school arrangement started to appear in the 
early 195o•s. However, it must be recognized that the term 
middle school was used before that time in reference to a 
school in-between the elementary and the high school; thus, 
junior highs and intermediate schools could be classified as 
middle schools. Many educators believe that the term which 
desc:ribes this in-between organization merely involves a ·1if-
ference in semantics. Samuel H. Popper as quoted in the ··reekly 
report published by the National School Public Relations Asso-
elation, Education u. s. A. , stated, "What over the years we 
have come to know as the Junior High School is institutioYlally 
America ' s Middle Schoo1. 11 l 
Second, other educators believe we are placing too much 
emphasis on the grade organization and not enough emphasis on 
the curriculum for this age group youngster . Perhaps the proc-
ess should be reversed with grade arrangement decided after 
curriculum revisions have been made.2 In reference to a :>tate-
ment made concerning the 4-4-4 or 5-3-4 arrangements which 
would involve true middle schools, the following statement was 
made. 
The exact grades of this new program are not 
as important as are its nature and content . This 
period of education must take the child from his 
elementary concentration on basic skills to the 
use of those skills in the acquisition of knowl-
edge and the development of human and social rela-
tionships . 3 
lEducation u. s . A. , op . cit., 201. 
2Mauritz Johnson, Jr ., "School in the Middle," Saturday 
Review, XLV (July 21, 1962) , 57 . 
3Murphy, op. cit. , Middle Schools, 9. 
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Next, there has been no study made which proves that the 
new middle school is the best way to educate pre-adolescent 
children. It must be recognized that what is beneficial to 
one school district will not solve the problems of other school 
districts. Also in districts where the traditional organiza-
tion appears to be satisfactory and lasting, the new middle 
schools may provide ideas that can be incorporated into their 
systems; thus, improving the quality of their over-all program.4 
Returning to the definition of the middle school as stated 
for this report, the following quote should leave the reader 
aware of the possibilities offered by this new organizational 
pattern. 
The middle school concept, therefore, is a new 
approach to providing a unique set of experiences 
which are designed around the needs of the early 
adolescent. It is not a high school in miniature, 
nor is there an attempt to pattern the program in 
this way. Rather, it is one of trying to develop 
a curriculum around the child, recognizing that 
his needs are special at this age, that they require 
a special knowledge and understanding, and that, 
while similar to some previous aspects, this is a 
new experience, one of transition accompanied by 
marked physical and intellectual changes which, in 
turn, affect the social and emotional responses of 
the child. It is a new philosophy that recognizes 
these changes and attempts to synthesize present 
advances in child growth and development into a 
modern program of instruction.5 
Opinion 
After investigating the concept of the middle school, the 
writer formulated some opinions on this relatively new 
4Ibid., 6. 
5Madon, op. cit., "The Middle School: Its Philosophy 
and Purpose," 330. 
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educational program. This final section of the paper is an 
expression of the writer's viewpoint. 
The middle school concept as presented in this. paper is 
favored over the traditional junior high school arrangements. 
However, if for various reasons, the middle school program 
would not benefit a particular school system, then it should 
not be adopted for the transition school. Also there is def-
initely a need for more evaluation of the middle school program 
since it is a relatively new innovation. More reports need to 
be prepared by the individual schools which indicate the suc-
cessfulness and/or inadequacies of their programs. 
One area of the middle school program concerns the grade 
placement. Having taught in a system where the ninth grade 
was part of the high school and in a system where the ninth 
grade was part of the junior high, ninth grade placement is 
favored at the high school level. There appears to be a recog-
nizable advance in maturity of students between the eighth ard 
ninth grade; their level of maturity being adequate to place 
them with older students. It is still a recognizable fact that 
there are some students who are not mature enough to enter high 
school at grade nine, but some of these students are still not 
ready another year later. Another reason for favoring the 
ninth grade placed at the high school level concerns the fact 
that three-year high schools do not want to grant full credit 
for courses taken in the junior high even though they are also 
offered at the high school. This could later cause the student 
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difficulty when applying for college admission. A final rea-
son for favoring the four-year high school is that expensive 
facilities such as complete biology labs do not have to be pro-
vided in both schools when the ninth grade is connected with 
the high school. 
Concerning the lower grades, the middle school should start 
with grade six and not grade five. Paul Zdanowicz did not feel 
this to be a problem in the Bridgewater, Massachusetts, Middle 
School; however, it appears that a ten year old or fifth grader 
is too immature to be grouped with seventh and eighth graders. 
By including grade five, the transition is being started too 
early and the effect would be the creating of "just another 
school. 11 
The program and innovations being used to direct the 
in-between-age student are the most important phases of the 
middle school, and not the grade arrangement. The program 
should be established to meet individual needs of youngsters. 
Therefore, a flexible program that includes required subjects, 
exploratory subjects, a physical education program, and a wide 
variety of co-curricular activities must be established. To 
meet these individual needs, a non-graded program should be 
incorpora ted into the middle school plan. Also to carry out 
a planned program, the building should meet the specifications 
of the program. Older buildings, as well as those being newly 
constructed for middle schools, should contain facilities that 
provide ample space for large or small group instruction and 
independent study. The teachers should also be provided with 
ample working time and space to plan and conduct the progra"Il. 
Most important the building should house a library-learning 
center that adequately meets all demands of the pro3ram. Other 
facilities such as activity centers and gymnasiums should be 
provided to meet specifications as required by individual mid-
dle school programs. 
A basic philosophy and reasons for establishin3 a middle 
school must be formulated, understood, and accepted by the 
administrators, teachers, board of education, and citizens of 
a community for the program to be successful. Without this 
acceptance, a middle school program should not be adopted. A 
middle school arrangement should not be accepted merely for 
the purpose of making existing facilities meet certain require-
wents. For example, in order to allow space for kindergartens, 
the sixth grade should not be moved into the junior high 
building and the ninth grade transferred to the high school. 
This is not a 11 true 11 middle school. 
Innovations are always under constant criticism, if for 
no other reason than they are changes from tradition. The 
non-graded program is not accepted by many educators and lay 
people, because it deviates greatly from traditional mass 
teaching with strict orderly control. Often times a non-graded 
classroom appears to an outsider as an environment of confusion 
and freedom. In reality the non-graded plan is an opportunity 
for pupils to learn at their own level and speed and to receive 
-
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more individual help. When initiating this program it must be 
remembered that just as teachers must adjust, also pupils must 
adjust. Children must learn to work in school with more inde-
pendence and without strict control over behavior and learning. 
The non-graded program requires more planning and work from 
both teacher and pupil. · 
The future appears to be promising for the middle school 
or more correctly the middle age child. It is hoped that our 
society m~y continue to battle against the following threat: 
It often seems clear that the middle child in a 
family is neglected while attention is concen-
trated on those younger and older. Is it possible 
that a school unit th~t also is in the middle can 
escape the same fate?6 
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